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' 'REFERENCE PART

« The structure of the Reference Part reﬂects e structure of a typical school'leavmg exam at B2 Ievel ~-a separate s

tion is devoted to
~ each part of the exam. .

+ The Reference Part includes: - ,
‘O information about typical exam task types and ar explanamon
- O useful phrases and relevant functional language '
[ exercises and typical exam tasks which can help students put the vacabulary and exam ups into practlce
0 sample writing tasks, text mode! , and exten: ive hsts of useful phrases

exam stt‘ategles

- The Reference Part i is pnmanly intended for self-study. However asit :siclosely I}nked to the 'lhemauc Part, it can also be used in class
The teacher can refer’to it while discussmg partlcul topics from:!:he Thematlc,Part '

I.EXICAl.-GRAMMATICAL PART

. The Lexncal—grammamcal Part offers extensuve pracnce of the Use of Englssh part of the exam. It covers task types and structures that are
~ typically found in this part of the exam. f
. Each section in this part of the book oﬂ‘ers extensive practlce of the structures whlch are most commonly tested in the gtven type of exam
task and mcludes two typical exam tasks.

THEMATIC PAm'

« The Thematlc Part consists of twelve units covermg typlcal exam topics, whlch allows for orgamsed revision of the matenal and offers
extenswe practice of all types of most com mon exam tasks in a relevant context

. It has a deﬁmte lesson-like feel to it, offering complete and logical lessons.

- Itis geared towards practical use of the Ianguage‘ Thus it helps to avoid unnecessary repetition of the same exam information i in each unit.
of the book. ~

« Every unit includes a Word Bank with a phonetic transcrlptlon WhICh can be a very useful revision tool before the exam

. examwakkuur tasks help students apply and activate pmper exam strategles to solve specnﬁc exam tasks, or prawde them thh
the necessary y language to do so.
* exam7AsK exercises allow students to solve typlcal exam tasks i inan exam’llke context.

BB B EL Y

+ The examworkouT and examrAsK exercises are cleariy linked to the strategles from the Reference Part,

FeBeBEREVREDE NS sRRRRY BB

» At the end of each unit there are Quick Revision sections, rev;smg vocabu!ary and ph rases from the gwen unit.

= The Engllsh and the Arts section enhances students perceptlon of the cultural element in the English language.

Key
The Key section of the Students’ Book contains the answers to the exercises from the Reference Part and the
Lexical-grammatical Part.

TAPESCRIPT
The Tapescript contains the scripts of the recordings from the Students’ Book.

CDs
The CDs contain the recordings from the Students’ Book.




_« The Teacher’s Book contains references to those sections of the Reference Part that can be used in class while working
~on the material from the Thematic Part.

UsEe OF ENGLISH TESTS

« This section of the Teacher’s Book contains four Use of English tests with the answer key. Each test is related to one of
the task types from the Lexical-grammatical Part

THEMATIC PART

« The Teacher’s Book contains teaching notes for every unit of the Thematic Part, including:
advice on how to set up particular exercises

ideas for warm-up tasks

additional vocabulary information and revision activities

suggestions for additional reading

Culture Notes related to topics from the Student’s Book

the Key to all the exercises from the Thematic Part of the Students’ Book

oo o

PHOTOCOPIABLE MATERIAL

- This section of the Teacher’s Book contains twelve photecoplable activities (for each unit of the Thematlc Part)
with detailed teachlng notes.
‘The photocopiable exercises are related to the Vocabulary section of each unit.

VOCABULARY TESTS

« This section of the Teacher’s Book contains twelve vocabulary tests with the answer key.
Each test is related to one unit from the Thematic Part.




REFERENCE PART

The Reference Part is intended mainly for self-study, and — as the name
suggests — for reference while working on exam tasks in the Thematic
Part. It can also be used for quick revision before the exam. It contains
a systematic presentation of the different components usually found
in school-leaving examinations at B2 level - Listening, Reading, Use of
English, Writing and Speaking — and the types of tasks students may
come across in each component.

It will help the students if the teacher tells them at the beginning of
the school year which task types occur in the exam they are preparing
for. They could flag those task types in the Reference Section.

LISTENING, READING, USE OF ENGLISH

These three sections have a very similar structure. In each of them
students will first find general information and guidelines. Those are
followed by sub-sections on different task types. Each sub-section
contains task-specific tips, one exam task and a ‘task analysis’ exercise
illustrating how the tips work in practice.

WRITING

This section also starts with general guidelines on writing, followed
by eight sub-sections on different text types. Each of the sub-sections
contains writing tips, an exam task with a model response, and a ‘task
analysis’ exercise. There is a list of useful words and phrases for each
text type for students at the end of the section.

This section starts with general tips on preparing for and taking oral
exams, followed by five sub-sections on the different types of exam
tasks. Each sub-section contains a description of the task, task-specific
tips, one or two exam tasks with a recorded sample answer, and

‘task analysis’ exercises. At the end there are lists of useful words and
phrases for each task type.

WHEN IS THE RIGHT TIME TO COVER THE REFERENCE PART?

Itis recommended that students familiarise themselves with the

section related to each type of exam task before they first meet that

type of task in the Thematic Part. One way of achieving this is to start
the school year by working through all of the Reference Part, or rather
through all the task types that are relevant to your students (i.e. the
types of tasks which occur in the exam that your class is preparing
for). This, however, might prove a bit monotonous unless interspersed
with more light-hearted activities. Another way is to ask students to
read up only the specific task types they will soon encounter in the

Thematic Part. For example:

+ Before starting Unit 1, ask students to work through the following:
= The general information and guidelines on reading on page 12;
= Reading — matching on page 12;
= The general information and guidelines on listening on page 8;
= Listening — multiple choice on pages 9-10.

+ Before covering the section on Word Building in Unit 1 on page 62,
ask students to study the relevant section of the Lexical-grammatical
Part on pages 52-56.

- Before starting the Speaking section in Unit 1 (page 63), ask students
to read the tips on presenting your opinion (page 36) and to listen to
the model presentation. When working on the mini-presentation in
Unit 1, students may refer to the list of phrases on page 38.

« Before starting the Writing section on page 63 in Unit 1, ask students
to read the general guidelines on writing on page 24 and the section
on descriptions on page 26. Encourage students to use the list of
phrases on page 33 when working on their descriptions.

The same procedure should be applied to other units, until students

have worked through the entire Reference Part. The model texts and

the lists of phrases should be used for reference whenever working
through a Writing section, and the lists of phrases for the oral exam
should be used whenever working on oral tasks.

4

LEXICAL-GRAMMATICAL PART

The Lexical-grammatical Part offers extensive practice of the Use of
English part of the exam. This part of the book is divided into four
sections, each of them focusing on a different type of exam task:
Multiple Choice, Sentence Transformations, Open Cloze and Word
Building. Each section reviews lexical and grammatical structures that
are typically tested in the given type of exam task as well as including
two typical exam tasks.

The table below lists the lexical and grammatical structures covered in
each section.

Section Lexical and grammatical structures

Multiple Choice - tenses (grammatical tenses, reported
speech, the passive)

modal and auxiliary verbs
determiners and quantifiers
prepositions

linking words

synonyms

collocations

phrases and expressions

.

.

Sentence - reported speech

Transformations | - the passive and have/get something done
« conditionals
» grammatical tenses
- inversion

wishes, advice and suggestions
structures with | wish and If only
linking words

modal verbs (referring to the past)
verb patterns

phrasal verbs

.

Open Cloze modal and auxiliary verbs
articles

* prepositions

+ linking words

+ collocations

« idioms, phrases and expressions

» phrasal verbs

0

Word Building « prefixes and suffixes

In each section students will first find information about the given
exam task as well as some general guidelines. Those are followed by
the examples of structures that are most commonly tested in the
given type of task, including a s EIEEETITERT exercise allowing
students to test their knowledge in a controlled way. Next, there is

a set of exercises reviewing these structures and showing the students
how they could be incorporated into the given exam task type. Finally,
there are two typical exam tasks of the given type at the end of each
section, which enables students to test their knowledge in an exam-
like context.




THEMATIC PART

This part of the book is intended mainly as classroom material,
although there are parts which are best set as homework.

The quotations at the start of each unit can be used for speaking
practice: students may prepare (or improvise) short presentations,
saying how they understand the quotation and whether they agree
with it. This can be done as a lead-in to the topic, or while you are
working on the Speaking section, or at any time when you have
five minutes left at the end of a lesson. Alternatively, some of the
quotations can be used as starting points for discussion.

All the Vocabulary sections can be covered in class or set as
homework (with the exception of exercises which require students
to talk in pairs). A mixture of the two will probably work best. If the
section is done at home and checked in class, the speaking exercises
will provide a break from the monotony of going over the answers.
Remind students to use the Word Banks to help them. There are two
basic ways to do this:

+ When doing closed exercises (choosing the right word, matching),
start by doing the exercise and refer to the Word Bank when not sure
of the answer.

+ When doing open-ended exercises, especially those featuring
sophisticated vocabulary, start by studying the relevant section of
the Word Bank.

eXamwoORKOUT

BOPBOOLD OB GOH

Tasks with this heading are designed to provide guided step-by-
step preparation for all types of exam tasks, each time focusing on
a different strategy, technique or tip.

examvrASK

LU I O )
Tasks with this heading are exercises allowing students to solve typical
exam tasks in an exam-like context.

The sections devoted to receptive skills are designed as lesson
material. ‘Pure” exam tasks are accompanied by a variety of lead-in and
follow-up exercises, the latter usually involving speaking practice and
vocabulary work. If you are short of time, the actual reading can be set
as homework.

If a reading or listening task is preceded by an examworkouT
section, the strategy or tip practiced in that section is aiso applicable
to some of the questions in the main exam task.

As the reading exam tasks are intended to imitate the exam as closely
as possible, they are not preceded by exercises which would require
students to read for gist. However, it is a good idea to remind students
that they should read the whole text once for general understanding
before they do the exam tasks. If you wish to start off any of those
tasks with reading for gist, appropriate questions for each text are
provided in the teaching notes.

JSE OF ENGLISH
All Use of English sections contain examworkouT tasks which focus
on specific grammatical or lexical points. The teaching notes will refer
to the corresponding sections in the Lexical-grammatical Part, which

you may choose to do before or after the Use of English sections from
the Thematic Part.

SPEAKING |

Each Speaking section focuses on one of the types of exam tasks
described in the Reference Part: talking about photos, discussion, role
play and speaking on a set topic (including presenting your opinion
and narrating or describing).

The aims of the preparatory exercises include:

« analysing the requirements of the task,

« considering a ‘bad’ model response and analysing its shortcomings,

+ considering a good model and what makes it successful,

« structuring a response,

- preparing the language necessary to deal effectively with the task,
« the students assessing each other’s performance.

When doing the exam tasks in pairs, one student will take on the role
of the examiner. You may wish to remind students that the examiner’s
role is to utter only minimal prompts, while the candidate should try

to say as much as possible.

WRITING |

All Writing sections contain examwoRrKOUT tasks, in which students
are invited to consider and discuss various features of good writing.
The examworkouT should be done in class and the writing itself set
as héFﬁe'\fv'o}k'Més't'\'/\/riting sections contain two tasks: one is used
for the workout and the other one is intended to be set as homework.
However, you may wish to allow students to choose the task they
prefer.

When working on the Writing sections, students should refer to the
relevant text models and lists of phrases in the Reference Part.

IQUICK REVISION

Revision is the key to remembering new vocabulary. The materials in
the Student’s Book and in the Teacher’s Book provide you with three
ways to revise the vocabulary from any given unit.

1 At the end of each unit, on the spread which contains the Word
Bank there is one column of short, light-hearted questions designed
to help students revise vocabulary. That is the Quick Revision. This
section can be used to fill the last five minutes of a lesson or set as
homework. In class, students may do it individually or quiz each
other in pairs. An alternative way is to have students work in teams
of two or three: the first team to answer all the questions correctly
wins.

2 At the end of the teaching notes for each unit in this Teacher’s Book
there is a revision activity focusing on vocabulary.

3 The photocopiable activities for each unit focus on vocabulary
revision and speaking.

Towards the end of the book (on pages 154-159) there are three
culture sections entitled English and the Arts. They are intended to
give the students a feel for the cultural element in language and the
influence of the arts on language. Each of these sections is organised
around a specific idea. The first presents the wealth of idioms created
by Shakespeare, which many contemporary speakers of English use
without being aware of their origin. The second focuses on cult lines
from films which have entered everyday language. The third and last
section deals with literary characters whose names and characteristics
are familiar to all native speakers. What the three topics have in
common is that the cultural influences described and the linguistic
features that have arisen from them are part of the shared heritage of
English speakers and of their common language.

The culture sections are meant to provide a break from the incessant
exam practice. They are intended to be informative but light-hearted
and they contain no exam tasks. They may be used at any point during
the school year.

LANGUAGE AND CULTURE

Throughout the book, IXTIIXTFAEAMEIEYE boxes provide bits of
information which lie somewhere on the border between language
and culture, for example on such institutions as the Open University
or Consumer Direct.

Advanced level students should be exposed to a variety of literary
texts. For copyright reasons, few such texts can be reproduced in

a coursebook. After the teaching notes for each unit you will find
suggestions for additional reading: short stories, extracts from novels,
an occasional poem. Most of the texts can be found on the Internet.

o
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HOW TO USE THE THEMATIC PART?

The quotations at the start of each unit can be used for speaking practice or as starting
points for a discussion.
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The Vocabulary section of each

and not knowledy

Wihat we want s o see the child in purs suit of Knowt
o pursuit of the cidd

ek Bimuane Siaw (R, 156 1950)

sentence.

1 Robert took / passed / did the driving test last
week, but he failed it

2 How many paints did you score / get / achieve in
the French test?

3 Jula failed the history exam, so she'll have to
repeat / retake / resit it next month,

Dear Grace,

Lin it s0 much sroule! 1 always wsed to o
reasonably wellat school. My reports genendlly

4 2 " h b l R —— 4 Exam resuts will come o  be announced | suid tocll done, keep . the good
> o o” : appear next week. work'... unil last verm | was* school
unit aims to review the vocabulary | Ogmimmans @ s B v o S
i 1 1 My granddad was sent 0 b, hool at the Economics. 1 mturned, L tried 1o curch_____ with the
related to the given exam topic. kel -l } Engrtue © Compeetesenencswith the o rom o of el bt il
2208yl lothars o i yets o PGSR 3 thaon thebox. so by that it s realy dificul. L fl
3 Joe's parents have decided to send him to 5 Science discouraged and ofien couldn't ger*

education. Now they have to pay school fees.
4 If you want 10 train to be a mechanic, go to

a Weite up today's experiment.
b Read the source texts related to the Industrial

@ Weregoingtohave'

examssoon |

40 work in the evening. I started handomg
homework late or not at afl. I've alio

<l Revolution. Rl ot g0 lems: 1 find it dsfficuls
5 In some systems, there’s a m_ or . ; Solve equations 1-5 from page 43. " mlum We've been going over a lot of 10 pay assention and note " what the
o o/ oo . Papers this week o practice. teachers are saying in clas. And, if truth be
=5 The Great Gatsby
Y omemewrmm  Kaalyanthegeigh srovingel i e e told, I started 10 skip lesons becanse 1 foct s bucl
: ik i
3 Psirrhas « i
2 oMu&m-unnnubmnmnpxndmam the USA from 2007 t0 2 Yt A TS e s ot at school. L ernfied, 1 donit want 1o be one
73 tducation s compulso o Mindyouithe teachers are of those kids who drop of shool at
T L Desedrr z AR 2 a9 o ahad e o ey lhove fieer and never get an education! Plewse elp
g ety £ Label the objects in the picaure. . i fozens of exam ® | e whas should 1 do?
B % e et e notepa Csquare compies 8 vy ot he exmn, A
k3 6 At the end of secondary school }D\:{:E::;PT\;DNW\KNH PiPHdW stapler ’“ really hate the (hczx;g:;“efhavmgw take Chloe
L . . dvidedioto termm - - 3
More Word Building exercises  sudrts ke el e s e -
iy -
J . © D AR )
can be found in the Lexical- 4 uniheage o e e  Compeethe et with words ormed rom the
3 A it o o kgt = .
£ which says what teachers are supposed to teach. € tn what order do these things P""'“" first

grammatical Part.

and last one have been numbered for y
How To BECOME A DISTINGUISHED ACADEMIC
A Axtha el the it term you et brlant
term paper and get outstanding gras
“0'B You become 2 university lecturer e
publishing research papers.
€ At the end of the frst academic year, you have
the highest grade-point average in your year.
Youget a scholarship.
D You continue your research and do a PhD.
E You decide 10 do 2 postgraduate course.
F Youget 3 place at university. You are now an

When | was eight years old, my primary
school teachertold my parents | had learning.
(DIFFICULT). My reading ws slow
and i found it hard to . (MEMORY)
things. My mum took me to an educational
(PSYCHOLOGY), That woman
changed my lfe. She gave me 3 lot of tests to
measure my * (ABLE) in different
areas. She showed me pictures and played music
0 me. Then she told my mother | was sightly
(DYSLEXIA). She said | might not achieve
cummndng (ACADEMY) resuits, but
Iwas’_____(GIFT) and talented i other
wars. She AT ol dostandardteses and the

your university fees.
G Youget an MA or MSe
H You graduate.You g you s degre.
You are now 3 BA or
41 Youapply to. ly
1 Your PRD thess gots publahedin an academic

. (ASSESS). Finally she suggested sending
e (o dance and drama casses o et me develop

(ARTISTIC). Now I'm twenty-five and fm
4 professional dancer. | always think with gratitude
of the specialst who believed (CReATE)
was 0o less important than literacy.

+ 75

The exam7AsK exercises are
typ|cal exam tasks, allowing
students to test their knowledge
and practise their skills in an
exam-like context. They are
accompanied by lead-in and
follow-up exercises, involving
speaking and vocabulary work.

The IEXTEITIYSTF ISEEY] boxes
provide information on the border
of language and culture.

UNIT 3 (SCHOOL), PAGES 74-75

The Reference Part contains general tips as well as task-specific strategies, typical exam
tasks and task analysis exercises. It can be referred to at any time while working on the
exam tasks in the Thematic Part or used for revision before the exam.
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MATCHING 022

4 i oplé o
did badly at school or at college? Tel them to the
dass.

€ Youare going tohear people talking sbout famous
individuals wha did badiy at school and n exams.
What do you think they might say about the
following!

-4

‘The following ideas come from the text. In pairs,
1720 pless wha ol ey might lay Inche

mwm ina coud of bubbles
+fying off
ot bl s

e sylabus “report cards
- exams «dyslexia
droppingoutof college - class sizes

o

~aJapanese Zen
it s

examyask

O Rt et and complste o -t
-G There s one ctvasemtence that

about mols people wh got poor exam et
Match speakers 1-4 to statements A~E. Thereis
‘one extra statement that you do not need.

A

A and learn how to build their confidence by leading
discussions.

B whenever you want

c

types of exam tasks difficult

8 Talented people may not be interested in what is
taught at school.

€ Teachers do not give personal attention to unusual
students.

© Pupils with problems could be helped more
effectively if classes were not so lrge

& Original thinking does not help you to do well
' 2 3 4

O Howtar

5 inwhich mor chan e rillon players worldvide
creace s vl socety

£ what theyae tyingout inche virual work oday
F when you don' havefacal expressions o help you
G withoutwaiding orpermision

€9 Would youlik t take partin the Schome project!
Which slements ppel o you! Which don e
Why? / Why

€9 Complete these quesions with verbs rom the tet
i hen di T paire

expressed by the .,au.m Discuss your views in
pairs or small gre

1 Do you think it important o the
established rules? Why | Why not?
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A SECOND LOOK AT SCHOOL LIFE

THE FIKST DAY AT A NEW SCHOOL IS NEVER EASY,
You're wearing new clothes but you're not sure f the
astronaut helmet matches your Kilt. Your teacher
hovers above the floor, waiting for the final stragglers
1o arrive. A missing classmate eventually turns up
twenty minutes late: shed been trapped in a cloud of
bubbles. Welcome to school lfe - in Second Life.

Second Life - the online 3D compuler game '
- is being used t0 teach teenage pupils as part of
*Schome':aprojectset up by Peter Twining, director of
the centre for curriculum and teaching studies ol the
Qpen University. The main aims of Schome
+ Home) are to overcome the problems within the
surrent aducation e md 1o develop a better way
oflearning for the 21 cer

Initially, D Twining s colleagues spent six
‘months trying

Schome Park s a private island in Teen Second
which is restricted o those under the age of
eighteen. In a conventional workshop the kids turn
up and wait 10 be told what o do; but in workshops
in Schome Park, the kids might come in, stay for
awhile 10 sce if they're interested in the subject, and
i not, fly off *__. They're not just skipping lessons,
they're busy: creating schoof buildings and scripling,
scenarios for other workshops and activites. As
a result, the classes are quite unusual Archacology
clusses which take place on a recreation of Hadrian's
Wall*, Physics experiments to calculate the value of
gravity within Second Life, and Philosophy seminars
setina Japanese Zen garden.

In Schome Park nobady knows who you really are.
You can change the appearance of your avatar - the

ideas for new education systems, but the results were
disappointing, Then they realised thal the vietual
world of Second Life offers a better way to test new
designs and ideas . In a traditional classroom,
everyone knows wha the rules are, what the teachers
and pupils are supposed 1o do. But in a school in

means that the studentsare less worried about making,
mistakes and so el free to be more crealive, and this.
in trn, builds their confidence. "I have never met
any of these children in real life} says Dr Twining,
AILI know is their avatar, My guess is those children
are projecting themselves as something they're really

e — 2 What sore of experiences and sctivities can a virtual world you cun challenge the established | not. And thats very liberating’
L Gifted people get poor exam results because. your confidence? rules, and students can control what they do in a way Reaction from the pupils has been overwhelmingly
i\ Sy bty wiatolssineritbin ) 3 experi that would be too expensive or difficult in reality positive. They have discovered that learning isntjust
ever_____inascience esson? ateacher talking at ar communication
N 4 For you, what ‘X‘me mmh’mb'! is vital *__; and that teamwork is essential. They
T p——— envionment in which youcan______ thrugh

| and repeat nformatien an they dont sut peopls
 wichorgialtess._

problems

(nortertoghe
e noca smair ciass sizes.

access o higher education to people who cannat attend.

peoplewh acednabled,in pison,abivad of looking sttec

{ Some exams are unfalr 8.
C b}

il ncans 6 preyious scadermic achicvements ae
sequied for enty t most undarggaduate courses Since s
foundacion 1965 (dhe st sudants envolled n 1977, aver
e ion st e tke OU corses.

A

<an also run experiments that in real life would be
impossible, for example with giant pendulums. One
SParker wrote ‘Everyone has their own ideas and
<ontributions and Schome Park allows everyone to
make these contributions with confidence. Scripting
and building both encourage you Lo think through
problerus and to try new ways of doing things”

And that is just what Schome is: 2 new way of
testing ideas for a new type of education. And
may well be what we'll ll be doing in the real world
tomorzow.

* isdrans Wal b (17 Klornete o
Romans in what b now the north of s

cxtion builtby the
gland.
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The Reference Part offers extensive practice of the Use of English part of the exam,
including sections focusing on typical exam task types (Multiple Choice, Sentence
Transformations, Open Cloze and Word Building). It can be referred to at any time while
working on the exam tasks in the Thematic Part or used for revision before the exam.
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UsE ENGLISH

MULTIPLE CHoicE w20

ORKOUT

¢ infinitive and the gerund

o

@ Haveyou ever heard ot homeschosling o home
ducatont Insmll groupstry torecall everyting
Vot know shot 1, Thenread the ext n the sam

A
1 1spend most of my money

2 I spend most of my time

3 Ineeda lot of time

a 10 design new computer software.
b on computer components.

¢ working on my computer.

8
1 She carried on a ke
2 She attempred b talking
3 Welether .. ¢ wak
c

1 Hes able

2 He's capable

3 Hecan

a of solving quadratic equations,
b solve quadratic equations.
< 1o solve quadratic squations.

ON A FARM 1N WEST VIRGINIA
AmGa, 13, and e brother Eilan,

# A day in the life of

any of them. We believed that with
o individual approach, our children

exam7ask

© Read the extbelow and choose the correct

1A reading. 4 Awereableto
8 on reading B were capable to
€ toread € were capable of

D whilereading D could

2 A design 5 A willa homeschooler scudy
8 todesign B 2 homeschooler will study
€ desigaing € a homeschooler does scudy
0 the design D does homeschooler study

3 A nocsend 6 A opportunity

8 not sending
€ of not sending
0 not to send

B necessity
 ability

a homeschooler

choose materials that ft their needs
from the wide rane provided by
heir S

15, have just got
heir hores. Alter braklat theyl.
o bird watching. Theyll thea
waite down their observations in

best sublects and receive enough help — create thiir own curricalum.
in the weaker aceas. Once we tried,

# Many homeschooling tamilies

wediscovered it was even betier than ol together i homesclioot o-ops.

e journals and spead the res of
themorning .

weid expected. It

development”

lunch, Abigai s going to work on
her painting of Lady Macbeth and

websie o their riding club
@ Abigail and Ethan arenit on holiday
They belon 10 the sieadily growing
group of children and teenagers
Wwho are being educated at home. or
homeschooled. Ther mother recalls
Dol fmily made the decsion
the children 10 school:
& Alter checking out the schools i
cur area. my husband and | became
convinced that we'______
teaching Abby and Exban bette than

7%

o witness and guide your child’s

(Abigail) snd Catch 22 (Ethan). Alfter % Who decides what *_____

Some families follow the same the'
curricudum s ¢ 5000} would, riends.
Hthan will carry on * _anew  and use the same books. Others

espevily those which require

expensive resources: but most

1 importanily. co-ops give children
10 socialise and make

S BE Ak G

Discussion «3a

7 and sgainse

Which oneis

Education would be more effectve i it was optional.
Do you agree?

appropriate? What is wrong with the other one?

n sorme schools scudents address their teachers by
their it names. Write an essay giving the pros and

" 'FOR' or AGAINST.

argumenst

{ Miary poaple woutin'sgotoschoolandwoldn'tba )

+ Ineomesshio studencs drvossenchors oy

Chet et nemes 15 good wiay of

e

. Wit e the advantages nd.
dsibentiges of s deal

them They

&

uld reals too late that they nacded an education.

sldered Important might not b sent to school
Thoir parents would make the wrong doclsion for t

L (dren from homes where education s not J

examiasi
© Discuss thestatementin Exercie 1.
soums
You rethe candidae. Present yous oinion

You are the examiner. Challenge|Oppose Student

1 drawbacks f such / what / taking | are / and / the |
of { benefis /a  step?

2 said / advantages / be / both / chis / can [ custom |
have  to / disadvantages | and.

3 and / what  this / are  argumens  the { for |
against  solution?

£ Match the phrases (a-e) to their functions (1-5).
a Ontheother hand
b Onthe whole
< The main beneht ofsuch informal
refatons s
d Tomy mind ..
& Whacis more
1 Introducing the frs argument for
2 Adding another argument (any side)
3 Introducing the opposing setof arguments
4 inteodiucing your own opinion
5 Summing up il

Read the exam task below and plan your essay. o
2 Jot down two or thee banefts of homeschooling, -

defendit.

€ Change roes and discussthe topic below.

(2 dbi b droma and,

 Decide in what order you are going t present the
pros and cons

€ Write: () an introduction that refers to the

0o youagree?
sruoeur s
You are the candidate. Present yout opinion.

Srooenr A

that includes your opinion.

examrask

Mare and more faile re deciding£o homeschaol
helr hidren Wi 3 esey ghing the pros snd cons
it

Bs opinion to give himihes an opportuity to
defend i

UNIT 3 (SCHOOL), PAGES 78-79

The Word Bank contains a list of vocabulary from the given unit with a phonetic
transcription and can be used with the relevant exercises in the Vocabulary section or as
a revision tool.

boding oot
independent
middie ma o i i o ()

abng he e bled s

ionotmidbesncte 7, 11>
dowelfoadly ¢ schookin exams /¢

QuICK REVISION

4D Complete the table with adjectives.

In what order does a student become the
following? Number the words and abbreviations
in chronological order:

postradusce
o
+ undergaduate
MA
oA
€ Answer the questons.

1 The kind of school students live n is called
2 nursery b boarding < vocational
2 An official document which states what students
should be studying is called the
a certiicate. b progiamme. ¢ syllabus
3 Asubject you must study is
a compubory.
b optional
€ extra-curricular.
4 Which of these is made of paper?
a paperciip b highighter
5 Which two of these do you need in a geometry

< notepad

asecsquire b compasses < stapler

6 Which two of these are used to keep papers inside?
a hole punch b folder < fle

7 What can you do with an experiment? Choose
two answers.
awn b wiite up

< solve
8 What noun fits all three collocations?

toresit afn).
1o mark
9 Which preposition its both phrases?

the

Keep 00d work.
tocatch with the rest of the class

10 To check how well you're prepared for a major
exam you may take a(n)

b mock

11 Which preposition fits both phrases?

a incernal < entrance
towork
to notesomething ___
81

UNIT 3 (SCHOOL), PAGES 80—-81

Speaking sections focus on the exam
task types described in the Reference
Part and contain exam7ask exercises
and examwORKOUT tasks, helping
students to analyse the requirements
of the exam task and sample answers,
and to structure their own responses
as well as prepare the language
necessary to do the exam task.

All Writing sections contain
eXamwoRKOUT tasks reviewing
various features of good writing and
examTAsK exercises to be set as
homework. When working on the
Writing sections, students should refer
to the text models and useful phrases

in the Reference Part.

Quick Revision are short, light-hearted
questions designed to help students
revise vocabulary, accompanied by
revision activities and photocopiable
exercises in the Teacher's Book.




